The launch of Sputnik in 1957 sparked a crisis in American educa tion. Suddenly threatened by superior Soviet technology, progressive educators' concern for children's preferences, health, and adjustment in school yielded to public demands for more basic learning and aca demic skills. Congress soon passed the National Defense Education Act, providing millions of dollars for math, science, and foreign language instruction. By the early 1960s, educators and academics began to reex amine other aspects of the curriculum as well. Their efforts prompted two changes in the social studies: one was a shift from worksheets and memorization to the investigative approach of the "new social stud ies," the other a requirement that schools teach about the specter of international Communism.
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unobjectionable teaching styles, undermining the intended innovations of the new social studies.
Dynamic discussions of Communism did appear in American class rooms, but they were rarely the result of top-down reform. Unlike existing scholarship, which reconstructs educational debates almost en tirely from the records of curriculum planners and college professors, this article explores the ways in which teachers and students influenced social studies instruction. Many of them recognized the importance of AVC classes but felt that arbitrary strictures betrayed their promise. 6 As early as 1960, they shunned indoctrinatory courses and used class discussions and newspaper editorials to demand the right of free in quiry. Ironically, as these actions succeeded they also hastened the pro gram's obsolescence. As AVC forced social studies classes to decouple the ideas of nationalism and objectivity, it called the very notion of "Americanism" into question and provided one of the first opportuni ties to critically examine government, economics, and foreign policy in school. Thus, rather than the embodiment of Cold War consensus, anti-Communist education became a harbinger of its collapse. Con servative parents protested novel methods of teaching when applied to controversial subjects like Communism, while left-leaning teachers and students supported auricular reform but questioned the Cold War ideology at its heart. As many scholars have discovered, the decentralization of Ameri can school districts-compounded by the atomized nature of classroom instruction-can make it difficult to generalize about actual teaching practices.
7 That difficulty holds true for anti-Communist education, which encompassed a nationwide debate but was implemented differ ently from place to place. I first happened upon AVC classes while studying schools in rural Wisconsin. Further research led to files and newspaper clippings at the University of Florida, as well as to a wealth of manuals, pamphlets, and unpublished dissertations on the subject. These, in turn, referenced episodes in Southern statehouses and New England boarding schools, at California political rallies, and in scores 354 History of Education Quarterly of other settings. The essay below cannot provide an exhaustive cata logue of these incidents, much less the thousands of others that went unrecorded. Nonetheless, by drawing from a diverse range of locations and incorporating state and regional data where available, it should of fer some insight into the process of curricular change during the Cold War.
Social studies had trained children for national and world citizen ship since the turn of the twentieth century, but the discipline took on renewed importance after the horrors of World War II. In the 1950s, effective citizenship seemed to require compromise and moderation, commitment to a broad democratic consensus, and most importantly, an aversion to the ideological enthusiasms that fueled Nazi and Soviet totalitarianism. Thus, textbooks presented the American way of life as fixed and stable and democracy as the wise rule of patriotic men rather than a vibrant, sometimes chaotic, competition of interests.
8 The era's nonideological, nondisciplinary ethos often found form in "Problems of Democracy," a bland civics class that one teacher described as "a dumping ground course in which life adjustment, driver education, and what-not were too often included" with the study of government. These subjects merged in "inexact and confusing ways" and left teachers "too frequendy [dependent] on textbooks, leading to unimaginative, unenthusiastic, pedantic teaching" and a general malaise in the field.
9
Sputnik provided a mandate for drastic change. Its most imme diate effects were on math and science instruction, whose strategic importance merited federal funding through NDEA, as well as cur ricular experimentation by the National Science Foundation and its subsidiaries.
10
Within a year, however, other groups-including the High School Geography Project and the National Council for the So cial Studies-had turned to the cause of social studies reform. Their goal was to rejuvenate American education by introducing rigor and vigor to the classroom. Policymakers argued that democracy could beindeed had to be-taught as a dynamic, experiential process rather than a dull recitation of facts. In this regard, they relied heavily on the 1959
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conference at Woods Hole, Massachusetts, which had pursued similar goals in science education, and on the writings of two prominent intel lectuals.
11 James Conant, the former president of Harvard University and the era's recognized authority on school quality, insisted that a vi tal citizenry must learn to bridge the "two cultures" of science and the humanities, while Harvard psychologist Jerome Bruner emphasized the importance of the learning process in constructing knowledge.
12
The culmination of these ideas was an inquiry-based pedagogy that historian Edwin Fenton described as the "new social studies."
13 In his book of the same title, Fenton revived the call of progressive edu cators for student-centered activities such as role-playing, debate, cre ative writing, and small-group discussion. He urged teachers to engage students with questions rather than lectures, and projects rather than "quizzes to check their mastery of facts and generalizations." Teach ers should frame discussions around contemporary political issues, he believed, and demand that students either justify or reconsider their positions; they should always ask, "What do you think? ... Why? ... Why?" 14 Unlike the progressives, however, Fenton applied these tech niques to disciplinary study, with special attention to source documents and the deductive logic of the hard sciences. This was, after all, educa tion for national security, with the ultimate goal of producing rigorous Cold War thinkers by "[transforming] students into junior historians and social scientists." Although few schools adopted his reform whole sale, by the mid-1960s Fenton's writing reflected a nationwide push for a better trained, rather than better adjusted, citizenry.
15
Teaching about Communism followed a similar trajectory during this period. Since the McCarthy era, teachers had assiduously avoided class discussions of Communism for fear of losing their jobs. Those who did broach the subject found many of their students interested but ignorant, imbued with a simplistic, belligerent mindset. One his tory class, learning about the suspension of civil liberties after World War I, was amazed not at that era's anti-Communist hysteria but at "how prevalent the communists were in this country." Their teacher despaired that they "thought that Attorney General Palmer's solution inquiry by the students." In contrast to earlier, irrational constraints on the subject, they envisioned dynamic teachers "objectively" contrasting Communism with American "virtue" to create strong citizens.
24
The press dismissed any lingering opposition to AVC instruction as "an unrealistic world view," signaling a paradigm shift from silence to speech and revitalizing anti-Communist sentiment across the coun try. However, renewed fervor should not be mistaken for consensus. As one newspaper noted: "planners agree on anti-red view in coursesdiffer widely on emphasis." The article explained that while many of the programs' proponents were "anxious for school students to meet some historical realities of past and present," others consisted of "fringe peo ple using anti-communism as a means to work in ... anti-democratic points of view." Florida, the John Birch Society protested the AVC textbook chosen for the regional high school because it was too "soft on communism." Rebuffed by the principal, its members started staking out high school bathrooms to collect "information" against him and threatened the editor of the student newspaper. 28 Groups in other Southern states fol lowed suit. Conservative lawmakers in Tennessee ordered all schools to screen the film "Communism on the Map" in conjunction with their classes. Louisiana invited Fred Schwarz's Anti-Communist Crusade to conduct the six-week training session for its AVC teachers, reasoning that Communism "should be taught as a medical school teaches can cer or tuberculosis-as an aid to its elimination." 29 Although teachers throughout the South contested the establishment and content of stand alone AVC courses, persistent pressure from far-right organizations, segregationists, conservative Christians, and rural legislators ensured that the laws stayed in place and the material remained one-sided.
Negative effects on educational capacity and quality were obvious almost immediately. For example, Florida's legislature required that all students enroll in AVC during their senior year but overlooked the fact that only a fraction of seniors usually took any social studies, and therefore that schools had too few instructors for them. In 1962, Duval County, Florida faced "5000 incoming seniors eligible for the course, but no course [was] developed, nobody [was] trained to teach it and no teacher-training courses [were] available at the state colleges." Although they spent six weeks studying Marxist-Leninist theory over the summer, a state official lamented, "some of our teachers still don't know anything about communism." Few teachers volunteered for the class, and those assigned to it generally "stuck with the book" rather than experiment with potentially controversial methods. As with sex education and other 40 It is difficult to gauge how much influence the rally had on the department's decision, but administrators were clearly attuned to grassroots protest and the threat of a legislative mandate when they issued it. Right-wing pamphleteer Verne Kaub, a promi nent voice in the Twin Lakes incident, had already marshaled protests against the state's Democracy Versus Communism textbook and was in contact with the superintendents of both Wisconsin and Michigan dur ing their deliberations.
41
Grassroots organizations orchestrated similar initiatives elsewhere. In California in 1961, teachers urged the state superintendent to insti tute a class on Communism as an alternative to Fred Schwarz's traveling anti-Communist "schools," which they described as "poorly planned and conducted, [appealing] to the emotions rather than to reason," and promoting "unjustified attacks on the [public] schools." 42 When Schwarz stopped in St. Louis the following year, he generated "waves of hysterical women who descended^on [a local] school before the first day's 'anti-communism sessions' were even over," demanding that the principal conduct "anti-communism classes" for the students. In 1963, the Indianapolis school superintendent sponsored Schwarz's visit and sent copies of his address to every high school in the state. 43 Thus, while there was broad support for moderate classes, one must also recognize the threat of grassroots agitation as one of their sources. Across the country, administrators who had previously avoided Communism for fear of right-wing protest now hurriedly installed classes to preempt it, worried that public interest in the subject would shift curricular decisions to conservative legislators rather than professional educators. 
364
History of Education Quarterly
Teenagers applauded these changes and routinely indicated that they "preferred teachers who built their courses around controversial situations." 49 In interviews and surveys they expressed curiosity about the Soviet Union and made earnest references to the obligations of citizenship and national security, which required that they learn about the subject in full. By the mid-1960s, those schools that persisted in propaganda-style courses were likely to hear about it. One high school senior in Michigan complained, "In American history, we get an over simplified point of view. It's all black and white-America is good and Russia is bad. It just isn't that way." "The people who want us to be better teenagers should tell us what Communism is," another advised. 
